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FROM THE PRINCIPAL  
 

2018 marks the final year of our current Business Plan cycle and we celebrate the targets we have achieved over the three 

years and the good progress we have made. Considerable community input was sought in the creation of our 2019-21 

Business Plan over the last 12 months.  
 

In the 2018 school year, it was very pleasing to see a number of parents and students choose to transition to secondary 

schooling at Dowerin DHS with numbers increasing from 17 secondary students in 2017 to 28 in 2018. This allowed more 

flexibility in timetabling and curriculum delivery, including a choice of Arts contexts for Years 9 and 10.  
 

Across the school, a focus on explicit teaching and high expectations were central to our practice. Whole school plans for 

literacy and numeracy were adhered to, allowing meaningful collegiate discussion and collaborative practice. Operational plans 

articulated learning area goals and strategies which were relevant to whole school or phases of development.  
 

The school is pro-active and enthusiastic with regards to its educational leadership, and our role as a Regional Teacher 

Development School (Maths and Science) fostered this. The school also took advantage of systemic opportunities such as 

Teachers Can Code Lead Teachers program and created, and hosted, a number of regional events including The Robotics Day 

and several Maths Days.  The positive and broad engagement in leadership opportunities is a reflection of the calibre of staff 

at the school.. 
   

An undeniable highlight of 2018 was the production of Trolls which brought students, staff, parents and community together 

to create another spectacular event which was attended by surrounding schools, parents, relatives and the community, 
 

I am very proud to be principal of this high functioning school., where staff, students, parents and the broader community 

work together to foster life long learners who strive for excellence and to be good citizens. 

 

Barbara Garner 
Principal 

 

 

SCHOOL PROFILE 

Dowerin District High School is an Independent Public School located in the Central Wheatbelt, 156km north-east of Perth. 

Throughout 2018 it offered engaging programs to 131 students from Kindergarten to Year 10, where students hail from 

surrounding farms and the towns of Dowerin and Goomalling. A change in our Index of Community Social-Educational 

Advantage (ICSEA) over the last 5 years from 1037 to 975 reflects the change in the demographic at the school.  

Fifteen teaching staff (full and part-time), five part-time Education Assistants and a School Chaplain mean class sizes are 

small and individual student needs are well catered for. Ably supported by our high functioning School Board and 

enthusiastic Parents and Citizens Association, the school prides itself on its strong community links, multi-age activities, 

innovative  learning opportunities and celebrations of achievements.  

Dowerin DHS has an experienced staff which include a variety of specialist teachers who provide added breadth to a  

stimulating and inclusive environment which helps students develop the knowledge, skills and values to enable them to 

fulfil their potential and be valued citizens. Our selection, once again, 

to be a Regional Teacher Development School (Science and 

Mathematics) reflects the calibre of our staff. The school prides itself 

on its proactive approach to education; embracing the Western 

Australian curriculum and system initiatives such as the integration of 

digital technology and the focus on STEM learning into the school 

program. Established for over 100 years, Dowerin DHS is a well-

equipped and resourced school which caters for the diverse interests 

and abilities of our students. 

Dowerin is predominantly a farming community (wheat / sheep). Small 

business operators - agricultural and retail, together with government 

services (education, shire, police, community health) support 

approximately 700 residents.  



Success For All Students—Academic Success 

SCHOOL PRIORITIES 

Student performance evidence is collected across all learning areas and from a variety of sources which are captured in the 

school’s Data Collection Schedule and Record. This includes standardized tests and teacher collected data. This information is 

used, not only to inform parents and students about academic achievement, but to plan for individual students, year groups, other 

cohorts, and the whole school. 

Over-arching targets for all students from Pre-primary to Year 10 reflected the pointer from the Department of Education’s 

Strategic Plan for WA Public schools 2016-19, namely to ‘ensure students are confident and adaptive users of technology to 

prepare them for learning, social and employment opportunities of the future’.  

SCHOOL BUSINESS PLAN TARGET ACHIEVED COMMENT 

For all mainstream students, from Pre-
primary to Year 10, to actively engage in 
online learning using Departmental and 
commercial resources. 

Yes-100% 23 iPads are available across the school. They are  primarily used in the Early 
Childhood, Indonesian classes and for coding. Students from Year 3 to 10 
have a 1:1 lap top allocation; the use of these is integrated into their learning 
rather than as a ‘stand-alone’ session. Year 1 and 2 students have access to a 
small number of laptop computers.  

At the end of the 2018 school year 90% of 
students will be considered competent 
when measured against the IT expecta-
tions outlined in the Western Australian 
Curriculum. 

Yes– 90% Students are offered a diverse range of opportunities to engage meaningfully 
and purposefully with technology. This includes being explicitly taught Digital 
Technology skills. 

The National Assessment Program—Literacy and Numeracy (NAPLAN) assesses competency in Numeracy and Literacy 

(Reading, Spelling, Punctuation and Grammar and Writing) in Years 3, 5, 7 and 9. All schools across Australia participate in this 

testing, allowing comparison between states and schools. The National Minimum Standard is a nationally agreed standard of the 

basic skills expected of students at that year level.  

Due to the small number in some cohorts at Dowerin DHS, some of the more detailed information has not been published 

because of the risk of identifying individual students. Outliers can also have a significant effect on this data so our self-reflection 

as a school is based on student progress. Given our small cohorts, caution also needs to be taken when interpreting the data that 

is presented in the following tables.  

ENGLISH 

  ABOVE EXPECTED 

PREFORMANCE 
NAPLAN RESULTS 

  EXPECTED       

PERFORMANCE 
  BELOW EXPECTED 

PERFORMANCE 
Year 3 Year 5 Year 7 Year 9 

  LESS THAN              

6 STUDENTS 
  

2015 2016 2017 2018 2015 2016 2017 2018 2015 2016 2017 2018 2015 2016 2017 2018 

READING                              

WRITING                               

SPELLING                               

GRAMMAR & PUNCTUATION                               

No data 

available –

cohort too 

small 

TARGET ACHIEVED COMMENT 

When the cohort is greater than 5, 80% of 
the stable cohort will make moderate or 
better progress in NAPLAN English 

Reading 
Writing 

Across all 
years 
  
No (73%) 
Yes (80%) 

There was significant improvement in the progress made in Reading between 
2017 and 2018 with a 20% increase in the number of students making mod-
erate or better progress. Professional learning and engagement with 
Talk4Writing from K-4 in 2018 and future years will support further improve-
ment in writing in the lower years.  

90% of Year 3 students perform at or 
above the National Minimum Standard in 
NAPLAN tests: 

Reading 
Spelling 

Grammar and Punctuation 
Writing 

  
  
  
Yes – 90% 
No – 80% 
No – 86% 
Yes – 100% 

We came close to the targets that were set and, given that over 20% of stu-
dents require ( and are provided with) significant literacy support , we were 
satisfied with this outcome. Further literacy intervention is in place to sup-
port these students. Our aspiration must be to achieve a greater number of 
students in the higher NAPLAN bands. 

 

It should be noted that 67% of Year 10 students achieved English language competency as assessed by the Online Literacy and 

Numeracy Assessment (OLNA). The other students are predicted to achieve this by the end of Year 12. 

No data 

available 

–cohort 

too small 



The data in the graphic to the left compares our English progress and 

achievement against other Western Australian public schools. Ideally we 

would like all results to be in the top right corner—high progress AND high 

achievement.   The progress  and achievement made from Year 5-7 

across all aspects of English is extremely pleasing with all indicators 

showing both high progress and high achievment. Year 3-5 demonstrated 

good progress and achievement in Writing, Reading and Grammar and 

Puncuation. Year 7-9 progress and achievement was  also pleasing for 

Writing, and Grammar and Punctuation. Spelling is  a concern (Years 3 to 

5 and Years 7 to 9 progress) and the school continues to work on 

strategies for improvement.    

The Whole School Literacy Plan drives teaching and learning in English 

across the school. Staff have become proficient in using the Brightpath 

assessment tool and regularly gather for whole school moderation 

sessions.  They engage effectively with the data, using it to give explicit 

feedback to students and direct adjustments to their teaching programs.  

Kindergarten to Year 4 teachers use Talk4Writing and students have been 

enthusiastic in their engagement with this. The school has invested in 

MultiLit programs MacqLit and MiniLit, including allocating extra teaching 

and EA time,  as an intervention strategy for struggling readers.  PAT 

Testing, Literacy Pro and On-Entry Assessment are all tools used to assist 

with monitoring of student progress. 

The whole school production of Trolls, stage performance of Red Riding 

Robyn Hood, Book Fairs and other incursions and excursions all added 

diversity and interest to the delivery of literacy across the school. 

MATHEMATICS 

Four staff attended the 4-day Leading Effective Numeracy Improvement K-6 professional learning (Paul Swan and Paul Woodley). 

This resulted in a greater understanding of learning progressions, realising important milestones in maths learning, and the  

significance of maths vocabulary in student cognition. All teachers of mathematics subsequently met fortnightly to share 

knowledge, progress agreed expectations and link these to the Whole School Numeracy Plan. It was also a great opportunity to 

celebrate and communicate successes.  Staff continued to integrate the Dowerin DHS Problem Solving Framework and 

implemented an agreed Numeracy Block approach  across the school. Greater use was made of low-floor/high-ceiling maths 

  ABOVE EXPECTED 

PREFORMANCE 
NAPLAN RESULTS 

  
EXPECTED         

PERFORMANCE 

  BELOW EXPECTED 

PERFORMANCE 

Year 3 Year 5 Year 7 Year 9 
  LESS THAN                  

6 STUDENTS 

  2015 2016 2017 2018 2015 2016 2017 2018 2015 2016 2017 2018 2015 2016 2017 2018 

NUMERACY                                 No data available No data available 

SCHOOL BUSINESS PLAN TARGET ACHIEVED COMMENT 

When the cohort is greater than 5, 80% of 
the stable cohort will make moderate or 
better progress in NAPLAN Mathematics.4 

  

Across all 
years 

No (77%) 

We were extremely close to reaching this target.  It was pleasing to note that 
40% of the students made ‘high’ or ‘very high’ progress.  We believe this is a 
reflection of the  continued whole school approaches and expectations as well 
as the additional support in classes. 

90% of Year 3 students perform at or 
above the National Minimum Standard 
(NMS) in NAPLAN tests. 

  
Yes – 100% 

While we have reached our target, it is recommended that future targets are 
more aspirational and targets are set more specifically against Bands. Students 
‘at’ NMS had already been identified and intervention was in place. 



tasks using a variety of recognised resources including YouCubed, Maths 300 and the reSolve project.  Linked to this, some staff 

have initiated further professional learning with Stanford University’s Dr Jo Boaler which  is exciting for future school practices. 

 

Secondary students extended their understanding of the link between Mathematics and Science, Technology and Engineering by 

undertaking several tasks set out in the STEM Project resources as part of their curriculum. Students were further engaged in 

mathematics by participating in the state Numero competition and the Inland Lighthouse 

Network’s Year 5/6 Problem Solving Maths Day and Early Childhood Maths Day.  Parents have 

been encouraged to be partners in Maths Education with parent-student events being held to 

teach parents some of the maths skill development games that children have learnt.  It is hoped 

parents will play some of these with their child at home.  

SCIENCE 
SCHOOL BUSINESS PLAN TARGET ACHIEVED COMMENT 

80% of the stable cohort achieve above 50 
percentile on the relevant PAT Science Test. 

No – 53% 

Aspirational  and probably unrealistic target. When compared against 
PAT Science stanine scores, 27.3% of students scored in St 7, 8 or 9 
(above average to very high), 50%  St 4,5,6 (average) and 22.7% (low). 
PAT Science data indicates that the expected percentage in each cate-
gory is 23%, 54% and 23% respectively. Given that in the  ‘average ‘ 
category Dowerin students were weighted ‘to the right’ and there was a 
greater percentage in the ‘above average’ category, our results are 
pleasing. As cohorts, Year 4, 5, 6, 7 and 8 all performed above the PAT 
data. 
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A specialist teacher delivered Science to students from Year 3 

to Year 10 and supported colleagues to deliver Science for Pre-

primary to Year 2 students. Science Inquiry Skills are central to 

this area of study with school-wide expectations in place for this 

process strand. Students regularly engage in experiments to 

consolidate or extend their learning and increased integration of 

Science in other learning areas using STEM based projects 

supports greater depth of understanding.   Opportunities to 

experience Science learning outside the classroom was again 

encouraged; Year 5/6 and 7/8 students participated in the 

Inland Lighthouse Network Science Forum and selected 

students attended the It Takes a Spark STEM Conference at 

John Curtain College of the Arts.   



HUMANITIES and SOCIAL SCIENCE 
The HASS curriculum is delivered by a specialist teacher for students from Year 5-10. Online resources are central to delivery, 

including taking advantage of the Department of Education’s ‘Connect’ site to support engagement and differentiation.  HASS is 

used across the school as a  vehicle to develop students’ digital technology and research skills. While there are no standardised 

tests available to measure performance, anecdotal feedback remains positive for students who attend other schools post Dowerin. 

The Dowerin DHS HASS teacher continues to be employed by the Inland Lighthouse Network of Schools to deliver an online 

learning program to Year 6 students from Level Three schools within the network. Feedback from the schools involved say that 

the program is well organised and students are very engaged. This platform also provides an informal opportunity for moderation. 

A variety of incursions and excursions added to the delivery of the curriculum and the community were very generous in 

contributing to this end.  

TECHNOLOGIES 
The broad and high level skills of staff coupled with excellent school resources result in students having access to great range of 

Technologies contexts given the size of our school. Where opportunities present, staff integrate Technologies through STEM 

based projects. 

Digital Technologies (DT) 

Two members of staff successfully applied to become Teachers Can Code Lead Teachers and have engaged in the professional 

learning linked to this area. This, together with existing knowledge and expertise across the school ensured that students across 

the school engaged with DT in a meaningful way. Technology resources including twenty iPads, 1:1 laptop computers for students 

from Year 4 to 10, EV3 robots and the Department of Education’s Digital Technologies kit provide platforms to develop student 

skills and knowledge.   

 Early childhood students continued to work with Beebots and other technology devices across a variety of learning areas. 

These activities informally introduced students to coding (including the use of ‘Scratch’). To the fascination of many 

passing by, Early Childhood students displayed these skills at the Dowerin DHS education stand at the Dowerin Field 

Days. 

 Organised and hosted by Dowerin DHS, the Year 3 to 6 students participated in the Inland Lighthouse Network Regional 

Robotics Day where students coded a robot so it performed a dance with students.  Some students also extended their 

knowledge to take part in the agricultural challenge in which their robot was required to complete the task of selecting a 

specific animal then lifting and moving it from one location to another pre-determined location using appropriate sensors 

and programming.   

 Year 7-10 students engaged in a Digital Technologies class; investigating and applying a number of coding programs to 

create games, and program robots for explicit tasks.  They also became familiar with drones, learning the basics of flying 

these and considered how they might be used in ‘real world’ applications. 



Design and Technologies 

Across the primary school integration was key in developing Design and Technology with literacy and numeracy skills being 

reinforced in all projects. Literacy activities were springboards for a number of D & T projects, and Mathematics, Science and 

HASS skills were applied to create final projects.  

The Stephanie Alexander Kitchen Garden (SAKG) Program grew with students from Kindergarten to Year 2 creating their own 

SAKG in the Early Childhood playground. The Year 5/6 class also used the SAKG as a focus for one aspect of their D & T with 

two major highlights over the year; being asked to work with celebrity chef Anna Gare at the Dowerin Field Days using produce 

form the school garden as she presented cooking demonstrations to the general public. They also had renowned garden 

presenter Sabrina Hahn visit the school kitchen garden to enjoy a lunch the students had produced—once again with produce 

from the garden, and give advice about the care of the garden.  Several community volunteers regularly joined the SAKG classes, 

providing a great community link for students. 

Food, textiles, woodwork and metalwork were the contexts in which D & T was delivered in the secondary school. Students 

created a variety of purposeful projects, cooked and hosted lunch and morning teas for parents and engaged guest speakers from 

the community. Students also design, created and tested billy carts, making great suggestions for future improvements based on 

science knowledge of physics. 

THE ARTS  
Experienced and enthusiastic Arts teachers delivered a varied program across the school.  For the first time, Year 9 and 10 

students were able to elect their chosen Arts focus, either Music or Visual Art, which resulted a greater engagement and 

achievement. The curriculum, in both contexts, was managed to allow meaningful involvement with the major whole school 

production of Trolls. The Arts contexts exposure extended to Dance as many classes choreographed their focus performance in 

Trolls. A local dance teacher supported staff to do this. 

Visual Art 

A wide variety of mediums was 

used to engage students in 

Visual Arts, from clay work to 

painting and model creation. The 

contant and everchanging 

display of artworks in the 

administration area of the school 

has been a great way to 



communicate the broad range of genres and artists students have been exposed 

to over the year, even in the early years. 

Music 

With instrumental work being central to most lessons, students were given the 

opportunity to present and perform musical ideas they developed and learnt about 

in a very engaging way. Performance skills were honed when students from Year 

3 to 6 performed at the opening of the Dowerin Field Days and in the whole of 

school Trolls production. The music teacher, school chaplain and a parent 

accompanied students for the performance which was a great way to model how 

musicians work collaboratively. A highlight was the Musica Viva program which 

culminated in a performance from an Indonesian gamelan ensemble which was 

especially relevant to the Year 3 students studying Indonesian. 

LANGUAGES—Indonesian 
The inclusion of languages in the curriculum was very successful. Year 3 students studied Indonesian and the excellent Depart-

ment of Education resources were central to the progress that was made. Students developed basic conversational language,  

with songs and the online program Languages Online, and also learnt about the culture of Indonesia. Students performed an en-

gaging piece at assembly to share their knowledge. 

HEALTH and PHYSICAL EDUCATION 
Delivery of physical education lessons is by a specialist teacher who makes good use of the available school and shire facilities to 

provide an interesting and varied program. Students also participated enthusiastically in a variety of well organised faction, school 

and interschool events including: 

There were commendable performances from individuals across the events.  As a school we came 4th in the Primary and Perpet-

ual Shield for the Interschool Swimming Carnival, 5th out of 13 school in the Interschool Cross Country and 2nd in the Handicap 

Shield for Interschool Athletics 

The Health program was delivered by a combination of specialist and classroom teachers and supported by the school nurse who 

delivered personal hygiene and human development programs. The Protective Behaviours program formed an important part of 

the delivery, being explicitly taught in Early Childhood and reinforced throughout the other years at an age appropriate level. 

 In-term swimming lessons 

 Faction  and Interchool Swimming Carnivals 

 Cross Country Training 

 Faction and Interschool Cross Country 

 Primary and Secondary Winter Carnivals 

 Faction and Interschool Athletics 

 Super 8 Cricket and 

 a variety of Student Leadership Team organised lunchtime 

events. 



Success For All Students—Social and Emotional 

SCHOOL PRIORITIES 

SCHOOL BUSINESS PLAN TARGET ACHIEVED COMMENT 

At the end of each school year, the stable 
cohort will be able to demonstrate age 
appropriate understanding and 
employment of protective behaviours in a 
school environment. 

Yes 

While we are confident students have age appropriate understanding of 
protective behaviours, it is difficult to say whether these are consistently 
employed as a lot of student interaction is not directly supervised. 
Employment of these behaviours is discussed at any ‘teachable moment’ 
when attending to behaviour support. 

At the end of each school year, stable 
cohort students will demonstrate age 
appropriate knowledge and employment 
of safe online practices. 

No 

Safe online practices are explicitly taught across the school.  It became 
apparent over the year that a very small number of students were engaging in 
online gaming in an ’unsafe’ way. This was addressed by contacting parents 
and individual counselling of the students involved.  

95% of stable cohort students in Years 3-
10 are able to recite and define the 
Dowerin Virtues. 

Yes 

Regular use of, and reference to, the virtues by all staff in a meaningful way 
has greatly supported this end. 

By 2018, survey results will indicate 80% of 
respondents consider the school a safe, 
supportive and inclusive environment. Yes 

My child / I / Students feel safe at this school: 

 Parents—89% agree, 4% neither agree nor disagree 

 Students—75% agree, 16% neither agree nor disagree 

 Staff—100% agree 
Further detail in National Opinion Survey results later in the report. 

For 85% of student to have regular 
attendance in each calendar year. 

No 

Above the state average of 77%, 83.35% of Dowerin DHS students had regular 
attendance in Semester 1 and 81.9% in Semester 2. Nearly all absences are 
accounted for with acceptable reasons such as illness. Planned vacation leave 
(approved and not approved) also impacted on school data. 

LEADERSHIP DAY 
Dowerin District High School organised and hosted the second Inland Lighthouse Network Student Leadership Day.  Over 150 

rural student leaders (including Dowerin students) attended the day, listening to speakers and participating in workshops and 

activities.  The Theme of LOOKING FORWARD, GIVING BACK encouraged students to reflect on how they could foster greater 

‘belonging’ and ‘give back’ to their local (and wider) communities. The keynote speaker and workshops centred around 

volunteering; a central theme across the workshops which were built around communication, team building and building 

resilience. The generous financial support of the local and wider community as well as the many contributions in kind helped keep 

costs to a minimum and ensure all participants could attend.  A parent, school and community committee worked for many 

months to organise this event, and aligned lunch and evening events for well over 100 parents and community members. The 

success of the event has resulted in the goal for it to be an ongoing annual event. 

STUDENT LEADERSHIP TEAM 
With the role of the Student Leadership Team (SLT) and associated 

election processes now well understood, students were eager to be 

elected to this respected group. This enthusiastic continued as shorter term 

classroom representatives were elected each semester. Hosting formal 

assemblies, coordinating the Stirrest Cup points, announcing behaviour 

points at the Friday afternoon assemblies, organising a variety of charity 

days and lunchtime events at the school, working collaboratively with the P 

& C to have evening discos, and undertaking the routine activities of daily 

flag raising and lunch belle sounding kept the SLT busy over the year. 



ATTENDANCE and STUDENT NUMBERS 
There was a significant increase in the number of students who remained at Dowerin DHS for Year 7 when compared to previous 

years; we believe this is testament to the proven programs and support offered at our school. 

Class structures were maintained for the year with Kindergarten and Pre-primary as single year classes.  All other year groups 

were in  2 year groupings: Year 1/2, Year 3/4, Year 5/6, Year 7/8 and Year 9/10 with no class greater than 25 students. 

 

 

TRANSITION PROGRAMS 
The school puts a number of age appropriate transition programs in place to ensure 

students are supported to move from one class or phase of learning to another. The 

transition program involves and focus on both students and parents. 

TRANSITION TO KINDERGARTEN: The school maintains a strong relationship with the 

Dowerin Playgroup who attend the school once each term to engage in activities with the 

Kindergarten students and staff. The 3 year old Kindy Readiness Program ran in Semester 

2. Children who planned to enrol at Dowerin DHS for 2018 were invited to attend the Early 

Childhood Centre once each week for 2 hours to engage in play based activities to 

familiarise them with the Kindy environment. The last three sessions were run to coincide 

with the current Kindergarten children and their program. A Kindergarten Orientation 

morning was also held for the parents where they spoke with the teacher, principal and 

allied health representatives. It is evident that students who attended the Kindy Readiness sessions make a much smoother entry 

to Kindergarten. 

EARLY CHILDHOOD TRANSITION: Changes in class structures and the addition of a new teacher to the school meant there  

was no formal transition program in 2018.  The collaborative nature of the Early Childhood program means students are familiar 

with staff and other classrooms in the school. In Term 4, Kindergarten students are permitted to play in areas of the school apart 

from the Early Childhood playground. 

TRANSITION IN THE SECONDARY SCHOOL: During Term 4, Year 6 students were given access to the ‘secondary verandah’ to 

promote more interaction with the secondary students. Students that were expected to join the school in 2019 were offered a 

specific transition program . Throughout 2017 Year 6 students were taught by each of 

the secondary teachers, often in a secondary ‘room’ such as the science laboratory so 

they were familiar with the physical environment.  A transition program was undertaken 

to make students aware of the expectations of secondary school. The school calendar 

was arranged to allow secondary students and parents to attend the WACAE-

Cunderdin Open Day.  

TRANSITION TO YEAR 11 and 12: A student, parents and staff dinner was held to 

celebrate students completing Year 10. These students are supported to make sure 

they have a strong pathway after leaving Dowerin DHS. This is achieved by individual 

counselling of students and parents.  Where required, the Wheatbelt  Engagement and 

Transitions Team are accessed for guidance. Two students will attend the Western 

Australian College of Agriculture—Cunderdin, and one will engage with TAFE. 

K P 1 2 3 4 5 6 7 8 9 10 
  AT CENSUS 

Term 1 17 17 12 9 15 10 14 8 13 5 4 3 

Primary Total  102 Secondary Total  25 

 
Students considered at severe or moderate risk in 

Semester 1 and 2 were either in transition to another 

school or there were medical reasons for absence. 

Some of these students had only been at the school a 

short time and were notified as ’Whereabouts 

Unknown’; their absences had a significant affect on 

our data.   

Other negative impacts on our data included vacations 

taken during the term time. 

The primary school attendance rate in 2018 was 

83.5% compared to ‘Like Schools’ (73.9%) and WA 

Public Schools (77%) 

The secondary school attendance rate in 2018 was 

82.8% compared to ‘Like Schools’ (59.3%) and WA 

Public Schools (62%).  



PROTECTIVE BEHAVIOURS and ONLINE SAFETY 
Delivery of  the Protective Behaviours  and Online Safety programs continued across the school.  Classes engaged with Office of 

the E-Safety Commissioner resources and online programs promoting online safety. The teaching of the Protective Behaviours 

program is explicit in the younger years and more integrated from Year 5 and up. Language associated with the program is used 

when dealing with many aspects student self-management and conflict. Informal 

conversations with students indicate they have a good understanding of the 

protective behaviours strategies.  

SCHOOL CHAPLAIN 
Our experienced and well respected School Chaplain continues to be an asset to 

pastoral care at the school. Funding for the chaplain is through the National School 

Chaplaincy Program with the ‘shortfall’ being raised by the local community. 

YouthCARE are the service providers and, with the school,  support the professional 

learning and wellbeing of the Chaplain.  The Chaplain promotes a positive 

relationship with the students by running lunch time craft activities, attending a range 

of classes regularly, and engaging in small group and ‘one on one’ chats for students 

in need. The Chaplain, who is very active in the local community,  also supports 

parents through a variety of challenging times. 
 

BREAKFAST CLUB 
Breakfast Club ran two to three mornings each week in the Home Ec room with a 

regular group of students taking advantage of the great food and camaraderie it 

provided. The core of the food is provided through Foodbank WA and supplemented 

by the school, with local people supplying eggs and the occasional other items for 

some variation. Education Assistant (Steph Graham) ,  School Chaplain (Mrs Shirley Hagboom) and the Principal(Barb Garner), 

were the main supervisors; encouraging students to engage in conversation, use their manners and contribute to the set up and 

clean up at each session. 
 

RUNNING CLUB 
In Term 2 and 3 a Running Club runs one morning and one afternoon each week to 

give students the opportunity to train for the Faction and Interschool Cross Country 

events. A number of students (mainly from town) take advantage of this with many 

of the morning crew following their run with a ‘fuel up’ at Breakfast Club.  
 

HARVEST MAGAZINE 
The annual school magazine, aptly named the Harvest, provides a colourful and 

reflective summary on the events of the year. Professionally published for the 

second year, there was, once again,  wholehearted agreement that the effort and 

cost were well worth it. An electronic copy of the Harvest is available on the school 

website 12 months after publication. 
 

GROWTH MINDSET  
To further our quest for 

more resilient children 

there was a ‘growth’ or 

‘positive’ mindset focus 

across the school. Staff 

engaged with this in 

classrooms and there was 

overt reinforcement in print 

around the school, and 

through messages that were 

sent to parents. Growth 

mindset messages were 

affixed to the toilet doors thanks to the support of a local business.   

Luke Kennedy spoke to secondary students about his journey of growth.  

It was a confronting incursion that had significant impact on the students. 

 
 

SCHOOL NURSE 
We were fortunate to have the same school nurse service the school for a number of years. Nurse Meg conducted the usual Early 

Childhood checks and supported the immunisation program in the school. Lunch time drop in sessions were held and secondary 

girls took great advantage of this, enjoying the opportunity to ask many growth and development questions in an all girl 

environment. Nurse Meg also supported growth and development sessions in Health classes and hand washing and hygiene in 

the early years. 



OTHER OPPORTUNITIES AND  

VALUE ADDING 
There are a significant number of opportunities the school undertakes which are 

cross-curricular and address both academic and social and emotional aspects of a 

child’s education.  Many also allow positive community engagement.  

 

The whole school production of Trolls was an outstanding success.  This event built 

on literacy and arts skills, teamwork, communication and growth mindset attitudes. 

Students from Kindergarten to Year 10 were involved in the production with all 

students eligible to audition for any main role. Secondary students (supported by 

teachers) were backstage crew and parents created magnificent costumes, 

backdrops and props. The Shire was generous in allowing school use of the Town 

Hall and coordinating tickets sales.  The matinee performance was attended by 

several other schools and patrons who were unable to attend the Friday night 

performance.  

 

The Fire and Emergency Services Cadet Unit, to which all the secondary students 

belong, continued to develop their knowledge, leadership skills and community 

involvement over the year. Navigation and camping skills were a large focus and 

these were employed in the mountain biking camp along the KEP Track.  The camp  

to Mandejal Activity Centre focused on personal development and challenge. 

 

Year 10 students, who wished to engage in Work Experience, were provided with 

the opportunity to do so.  This was for a four day immersion at a workplace in Perth 

and then a day at a careers expo. 
 

The  Dowerin Field Day  (DFD) continues to be a significant and eagerly anticipated 

event in the annual calendar. The school was promoted through our static and 

interactive displays in the Education Marquee and in our performance at the opening 

of the Field Days. School staff worked with the DFD committee and exhibitors to 

create the now well recognised ‘Dowerin Field Days Trail’ where a map and QR 

codes are used to direct children to points of interest in displays and suggest 

questions to ask exhibitors. Our staff also offered professional learning to colleagues 

who were interested in bringing a school group to the Field Days. All primary school 

students undertook the Field Day Trail, completing parts that were relevant to their 

learning and phase of development. Secondary students engaged in work 

experience at a variety of catering venues and managed parking at the school.  
 

The whole school engaged in an Aboriginal Cultural Awareness Day with students 

participating in activities which focused on indigenous arts and culture. The day was 

funded by a Partnership, Acceptance, Learning, Sharing (PALS) grant. 

The school was invited to host the launch of phase 2 of the Elephant in the 

Wheatbelt road safety campaign which included the reveal of a purpose 

written storybook about ‘travelling safe or not at all’. A formal assembly was held 

before students participated in a variety of road safety awareness activities.  

Students participated in the Dowerin Community Tree Planting Day working together 

to revegetate a variety of sites close to the school and in tourist areas.  

Children are encouraged to maintain a healthy lifestyle and there were several 

initiatives which assisted the school to promote this including Walk Safe To School 

Day where a ‘walking school bus’ was organised to facilitate students walking to 

school and a healthy breakfast was available upon arrival. Crunch and Sip is 

practiced across the primary school each day and the school joined in the “Great 

Vegie Crunch” 

Formal Assemblies were hosted by the Student Leadership Team and featured 

two classes. Open classrooms were held at the completion of each assembly; a new 

initiative in 2018. 

Identified through system required testing, academically talented students 

participated in the Primary Extension and Challenge  (PEAC) Program,  which offers 

a variety of excursions to promote high order thinking. 

 

There were several class based events that engaged parents and family members 

either celebrating specific days or the culmination of a unit of work. 



Excellence in Teaching and Leadership 

SCHOOL PRIORITIES 

 SCHOOL BUSINESS PLAN TARGET ACHIEVED COMMENT 

For all full time teaching staff to undertake 
a minimum of 2 professional learning 
opportunities annually which have 
significant impact on improving their 
practice and increasing student 
engagement and achievement. 

Yes Staff undertook a variety of professional learning  to achieve this end.  
Particularly useful in achieving this goal was the offering of a wide range of 
online delivery and the combined School Development Day with the Inland 
Lighthouse Network of schools. It can difficult to source professional learning 
to meet the needs of some of our specialist teachers, although only one of 
these is full time. 

All staff will engage annually in 
professional learning to support the 
effective use of technology in the 
classroom and be able to identify and 
articulate this improved practice. 

Yes The Teachers Can Code leaders within the school facilitated professional 
learning for the staff. Additionally, there is continual  self-reflection by staff 
about the selection of technology to enhance their teaching and learning 
programs as well as significant collegiate sharing of good practice.   

80% of full time teaching staff will engage 
in leadership opportunities within the 
school. 

Yes All full time and some part time staff took up leadership opportunities within 
the school. These included managing cost centres, leading the direction of 
learning areas, delivering professional learning to colleagues, being an active 
part of the Regional Teacher Development School team and leading 
committees within the school. 

Staff will be familiar with the AITSL 
standards and strive towards becoming, or 
maintaining their rating as a highly 
proficient teacher and this will be 
documented in individual performance 
improvement documents 

Yes The AITSL  (Australian Institute for Teaching and School Leadership) standards 
are an integral part of the performance improvement process at the school. 
Staff use these as a reflection tool throughout the year and a ‘springboard’ for 
setting personal goals for improvement. 

The Performance Improvement (PI) Process at the school supports staff to engage in peer observation, continually reflect upon 

their practice and set goals for improvement.  Ready engagement in personal development, accountability and data reflection are 

central to PI.  Staff, including education assistants and office staff are judicious in their selection of professional learning with each 

selection linking to the school goals for improvement. The majority of formal professional learning undertaken by teaching staff 

was related to Literacy, Numeracy, STEM approach to learning, and student wellbeing. Staff also meet collaboratively each 

fortnight with a focus on school improvement and regularly work with their colleagues to reflect on and improve practice. 

The PI Process for teaching staff covers a variety of aspects of the teacher role including accountability for planning and 

assessing, reflection through classroom observations and classroom ‘walk-throughs’, and the setting of individual goals. 

Feedback from staff indicate the clearly documented system in place is valued. Education assistants undertook performance 

improvement processes relevant to their specific role in the school. 

Staff, who were not classroom based, also engaged in professional learning relevant to their position to support the school 

administrative processes, and building and grounds maintenance. We are fortunate to have office staff, cleaners and a gardener 

who constantly strive to support a positive school culture and well maintained physical environment. 

The combined School Development Day with schools from the Inland Lighthouse Network was well received. The collaboration 

allows the delivery of a variety of professional learning at one site and increases our ‘buying power’ and choice for staff. Teachers 

and Education Assistants nominate to attend two different sessions over the day. 

Staff efforts to engage with the resources and activities available to support student assessment (such as Brightpath, moderation 

tasks and Judging Standards documents and resources) have been effective.  The school was judged to have accurate 

judgement of student academic achievement. 

Once again our role as a Regional Teacher Development School provided opportunities for staff to build leadership skills and 

share their knowledge and expertise with others. They did so through a variety of means including online and face to face 

delivery, work shadowing, one on one collegiate support and 

organising regional student based days where students were 

engaged and good practice was modelled. Feedback after sessions 

has been overwhelmingly positive. Six staff were active in 

presenting professional learning to others. 

Two staff members were selected to train to be Teachers Can Code 

Leaders  and they will work with staff across the state (including our 

own school)  in this initiative.  

There was little turnover in staff from 2017 to 2018 but, in Term 3, 

additional Education Assistants were employed for the remainder of 

the year to support students with specific learning needs.   



Students, Parents and Staff 

National School Opinion Survey 

Approximately 35% of families responded to the Parent Survey, 85% of students from Years 5 to 10 responded to the Student 

Survey and 12 staff members responded to the Staff Survey. Staff who were also parents of students responded to the Parent 

Survey. Respondents rated each statement from 1 (Strongly disagree) to 5(Strongly agree).  The shaded boxes indicate the 

statement was not part of this cohort’s survey. The following table shows the results. 

2018 School Opinion Survey Ratings 

Statement Parent Student Staff 
Teachers expect children to do their best 4.3 4.5 4.5 

Teachers provide useful feedback 4.3 4.0 4.0 

Teachers treat students fairly 4.0 4.0 4.1 

The school is well maintained 4.4 4.1 4.8 

Children feel safe at the school 4.4 4.4 4.8 

Teachers can be approached about concerns 4.6 3.8 4.5 

Parents can talk to teachers about concerns    4.6 

Student behaviour is well managed 4.2 3.7 4.4 

Children like being at this school 4.4 4.2 4.8 

The school looks for ways to improve 4.3 4.3 4.8 

The school takes others' opinions seriously 4.1 3.7 4.4 

Teachers motivate students to learn 4.3 4.0 4.5 

Children are making good progress 4.0   

Children's learning needs are being met 4.0  4.0 

School works well with parents 4.1  4.4 

Students get opportunities to do interesting things   4.1  

Teachers receive useful feedback    4.3 

Staff are well supported    4.8 

The school has a strong relationship with the community 4.3  4.6 

The school is well led 4.3  4.8 

Satisfaction with the overall standard of education 4.2  4.6 

Would recommend this school to others 4.5  4.8 

The teachers are good teachers 4.3 4.3 4.5 

Teachers care about the children 4.6 4.2 4.7 

GREEN indicates scores of 4.5 or above, PINK indicates scores below 4. 

The survey responses were extremely pleasing with no averages below 3.7. There is strong agreement that the school had high 

expectations, the school is well maintained, children feel safe at the school and that the teachers are good teachers and 

care about the students. There was also strong belief across the respondents that the school looks for ways to improve. 

Both parents and staff believe the school is well led  and would recommend this school to others. We continue to reflect on was 

the school can improve the beliefs that are highlighted in pink, all of which are from a student perspective. 

 

I think the school does well to foster such a 

positive/caring environment. You often see 

older students helping the younger ones, high 

school students helping staff etc. 

This school supports its staff well. Admin 

always have time to assist and supportive in all 

situations. Teachers are given opportunities to 

try new things and access further learning. 

Employs teachers who are motivated and 

caring to support the students well being and 

learning. 

What the school does well is care about all the 

students in the school and be very respectful. 

They have appropriate learning programs. 

Every staff member is nice and kind to 

everyone. 

 The school interacts and informs the broader 

community on its happenings and DDHS involves 

itself in many community projects which are vital in 

a small town.  

The school provides a very positive atmosphere 

for my children to learn in. I feel the school is an 

open and honest place and I feel welcome to 

play an active role in my children's learning. 

I would like to see my child pushed a little 

harder but I think the school is doing great. 

The school has great leadership who encourage 

staff to upskill and implement new programs and 

strategies in their classrooms. 



 

Financial Summary 



 

Other Information and Reporting 

SCHOOL BOARD 
Thanks must be extended to Rob Proud who, as Board member since 2012 and Chair from 2013 to 2018, has led the Board 

through its development as the school transitioned to an Independent Public School, and is now operating as a high functioning 

School Board.   Mrs Kezia Metcalf was elected to this position at the Annual General Meeting and will ensure this high standard 

continues. 

 

Adjustments were made to the Terms of Reference and three new parent members were elected.  As agreed in 2017, a formal 

induction process was introduced and it was determined that members would be offered a detailed financial discussion prior to the 

meeting if this was required. 

 

In Term 1, the Board undertook training to ensure there was clarity around the roles and responsibilities of the Board before 

engaging in workshops to assist with the development of the 2019-21 Business Plan for the school. A clear meeting schedule was 

developed to ensure that there was a balance of policy review,  and school improvement discussion.  

 

The Board profile was raised with representatives presenting certificates at assembly. 

 

 

PARENTS and CITIZENS ASSOCIATION 
The P & C are active and enthusiastic in their involvement with, and support of, the school. They were extremely generous with 

both their financial and ’in kind’ contributions throughout 2018 which included : 

 Purchase and construction of new lunch benches 

   

 Construction of a mud kitchen play area for students 

 renovation of bag hooks outside classrooms. 

 Purchase of charging stations for laptop computers 

 supporting student leadership initiatives at the school including the purchase of the Stirrest Cup, running student discos 

 maintenance of the nature playground  

 facilitation of an entry in the Banners in the Terrace competition. 

 Financial backing of the Trolls production 

 Coordination of costumes, sets and backdrops for the whole school production of Trolls. 

 Ongoing supply of school uniforms 

 Managing fundraising finance for major student events. 

 

The activities undertaken to ensure a good financial position not only met this end but also provided support to, and activit ies for, 

BUILDINGS and GROUNDS 
Our highly engaged and hard working gardener and cleaners ensure the buildings and ground were well maintained. Men from 

the local Corrective Services Work Camp assisted with several projects around the school. Improvements in 2018 included: 

 Concreting of the apron to the old sports shed 

 Construction of a limestone garden bed / bench between the science room and old sports shed 

 Painting of the art room and installation of a whiteboard 

 Painting of the principal’s office 



PARTNERSHIPS 

It is very much a part of the school culture that the local community works closely with the 

school on a variety of projects and endeavours including supporting our students directly.  

While many of our partners have been involved over a long term, we are excited about 

some of the future partnerships we are working on.  Partnerships with the School Board, 

P & C and Playgroup have already been mention and the following information articulates 

some of the others in place.  

 

The DOWERIN SHIRE permits complimentary use of its many facilities including the 

recreation grounds, town hall and swimming pool. We used these facilities for the 

Student Leadership Day, Musica Viva Concert, the whole school production, physical 

education lessons, sports carnivals, swimming lessons and  running club. The Shire is 

also generous in making equipment and machinery available to complete projects at the 

school. 

DOWERIN EVENTS MANAGEMENT actively involve the school and students in the 

annual Dowerin Field Day, and in 2018 supported the Student Leadership Day event with 

a generous monetary donation.  

Recognising the impact on future leaders in the community, DOWERIN APEX CLUB 
were eager to support the Student Leadership Day and also provide a discretionary fund 

for the Principal to use to assist students in need to be fully equipped for school and to 

attend school events without financial limitations having an impact. 

BOEKEMAN MACHINERY supported the Student Leadership Day and the Robotics 

Program at the school. DOWERIN COMMUNITY CLUB, ST JOHN AMBULANCE, 

AGLIME AUSTRALIA, JK WILLIAMS, DOWERIN PCYC, WATER CORPORATION 

and DOWERIN COMMUNITY RESOURCE CENTRE were also generous in their 

support of the Student Leadership Day. 

DOWERIN MUSEUM have made packages of ANZAC Day resources available to the 

school and welcomed students on excursions relevant to their HASS studies. 

CURTIN UNIVERSITY has been involved with the Inland Lighthouse Network of 

schools for several years and has begun a partnership with Dowerin DHS to build STEM 

learning practices and student opportunities.  

DOWERIN GOURMET MEATS supply a variety of meats for the Foods program in the 

Technology classes at a very reasonable (discounted) cost. Brenton has also attended 

the skills to share his knowledge of meat and knives. Without the support of owner Brent, 

the students would not be able to engage in the variety or quality of food preparation they 

do.   

DOWERIN BAKERY frequently supports the school directly (or indirectly through the P & 

C) by providing bread at minimal cost, and often making donations of goods for student 

events and fund raising. The Dowerin Bakery provides a great service for lunch orders at 

the school too. 

The DOWERIN COMMUNITY RESOURCE CENTRE work with the school to access 

grants for student events, manage school contributions to the local paper and  welcome 

school children to library events such as the ‘Book Cubby’. 
The BENDIGO BANK attends the school regularly to offer a school banking option for 

students and encouraging students to be involved by recognising good saving practices 

regularly at assemblies.  It  They also provided funding and ‘conference bags’ for the 

Student Leadership Day event. 

DOWERIN POLICE maintain regular communication with the school and willingly support 

school events with a ‘presence’ or being more involved.  

DEPARTMENT OF CORRECTIVE SERVICES—Dowerin Work Camp have 

undertaken regular projects at the school over the holiday periods; this has included the 

path, garden bed  and concreted area adjacent to the science room as well as 

constructing a barrier to prevent balls from going under the demountable buildings. 

Many businesses and community members help out in seemingly small but significant 

ways that make school operations and events run smoothly DOWERIN FARM SHED   is 

such an example, as are the regular volunteers that help out with the Stephanie 

Alexander Kitchen Garden Program, sporting carnivals and other school events. 




